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0.15:0.03 and research-based
0.63+0.06, Thornton, et al. 2009.)
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Above, each shape represents one section of
each class. Three categories of CLASS results
are displayed, along with “overall.”

« The SIZE of the shape is scaled by the number
of CLASS data pairs. (Note that larger shapes
represent smaller uncertainty.)

« The BLACK shapes represent sections of the
courses taught before LAs were used.
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